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Abstract: It is evident that a considerable number of test takers are experiencing test
anxiety. The current study aims to investigate the main causes of anxiety among the
students in preparing for the English test in the national high school graduation exam. Data
were collected by means of questionnaires delivered to 84 students of 12" grade at a high
school and then semi-structured interviews with 10 among these 84 students. The causes of
anxiety being investigated were relevant to three main themes, including learners’
perceived threat of tests, learners’ research and learning skills, and learners’ test
performance attributions. The data was analyzed, synthesized and interpreted both
quantitatively and qualitatively. The findings identified possible causes of anxiety in
preparing for the English test in the national high school graduation exam, among which the
students’ fear for the difficult contents of the test and pressure of time to prepare for the
test, the students’ difficulties in selecting the right materials and identifying the appropriate
methods to study efficiently, and the students’ reliance on only the textbook when
preparing for the test were found to be prominent. The study also proposed a variety of
methods to alleviate the anxiety in order for the students to perform better in the English
test.
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1. Introduction

The English test in the national high school graduation exam has become increasingly
critical in the past few years in Vietnam. With English being a compulsory subject in the
curriculum, it is expected that high school students would receive high marks in the English test in
the high school graduation exam and would be admitted to a university subsequently.
Nevertheless, a large number of Vietnamese students have been performing worst in English in
the exam, that is, they obtained below-average scores in English, 78.22% in 2018, 68.74 % in
2019, and 63.1% in 2020. Accordingly, it is advised that students should be able to identify the
causes of their own anxiety, and equipped with learning skills as well as strategies to alleviate test
anxiety in order to achieve better academic outcomes (Ansi-Danso, Amissah, & Effrim, 2015).

Research on foreign language test anxiety has therefore attracted much attention from
scholars, both in Vietnam and worldwide. Foreign language test anxiety has been explored in a
number of previous studies, most of which indicate that foreign language test anxiety has certain
effects on learners’ learning process, especially learners’ academic achievements (e.g., Cakici,
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2016; Mohamadi et al., 2014; Salehi & Marefat, 2014). In addition, Ohata (2005) identified two
sources of test anxiety, including the students’ fear of getting low grades and the limited time
provided for students to prepare for the test. Research in Vietnam in the area of foreign
language test anxiety has been very minimal although a number of studies on foreign language
anxiety have been identified (e.g., Tran, Moni, & Baldauf, 2012; Tran, Moni, & Baldauf, 2013;
Tran & Moni, 2015; Le, 2016). Moreover, most of the available studies have placed focus on
college and university students, while studies involving high school students’ foreign language
test anxiety have been even more limited. Given that high school students are struggling to deal
with the English test in the national high school graduation exam, the current study aims to
investigate the causes of EFL students’ anxiety in preparing for the English test. It endeavours
to address the following question:

What are the causes of anxiety among the students in preparing for the English test in
the national high school graduation exam?

The causes of the students’ test anxiety would be explored in different aspects in the
hope that they will help provide suggestions to minimise the students’ anxiety.

2. Literature review
2.1. Foreign language anxiety

Anxiety is unavoidable when you learn a foreign language. It is believed that when
learning to speak a foreign language, anxiety is a main challenge to be solved or overcome.
Maclntyre and Gardner (1989) defined language learning anxiety as the anxiety and negative
emotional reaction produced when learning or using a second language. Khattak, Jamshed,
Ahmad and Baig (2011) noted that the sense of stress, anxiety or nervousness of learners may
slow down or trigger problems for their language learning and performance abilities to be
achieved. In addition, anxiety may impede good performance and achievement in language
learning since a large number of foreign language learners are frequently impaired by anxiety
(Andrade & Williams, 2009).

There are three main types of foreign language anxiety, including communication
apprehension, fear of negative evaluation, and test anxiety (Horwitz, Horwitz, & Cope, 1986).
Communication apprehension refers to the fear of getting involved in real communication with
others, whereas fear of negative evaluation is an apprehension towards evaluations by others
and avoidance of evaluative situations. Test anxiety is described as a fear of failing in tests and
an unpleasant experience held either consciously or unconsciously by learners in various
evaluative situations.

2.2. Foreign language test anxiety

Test anxiety arises from a fear of failure and evaluative situations, especially when
students have poor results in previous exams (Horwitz et al., 1986). Learners with test anxiety
are afraid of negative judgement and doubt their ability to make a proper impression (Mclintyre
& Gardner, 1991). In a foreign language setting, negative judgement comes primarily from both
teachers and their peers. Students who are afraid of negative evaluation may adopt the
avoidance action. According to Aida (1994), students who are afraid of negative evaluation
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might “sit passively in the classroom, withdrawing from classroom activities that might
otherwise improve their language skills. In severe cases, students may think of cutting class to
escape situations of distress, causing them to be left behind” (p. 162). These components are
considered to have a deleterious impact on foreign language learning (Horwitz et al., 1986).

2.3. Causes of foreign language test anxiety

Test anxiety has been extensively examined in terms of its connection to the test
performance of foreign language learners as well as the way it influences their performance.
The factors responsible for it have been explored in a growing body of studies.

Young (1991) has, for example, established test validity as one of the most important
factors in generating test anxiety. Young (1991) noted that if a test contains material not taught
in the curriculum or types of questions for which students had no experience, they felt nervous.
Two other causes of test anxiety including fear of having bad grades and limited time for the
test are established by Ohata (2005). Moreover, Bachman and Palmer (1996) found that test
anxiety can be triggered by insufficient test-taker characteristics such as topical awareness,
language expertise, personal characteristics, and strategic competence; test anxiety can also be
related to the ability of learners, task complexity and lack of preparation for a test. In the same
line, language proficiency and language history were found to have an effect on students’ test
anxiety (Rotenberg, 2002). Specifically, learners’ lower research skills, have been described as
the best predictor of test anxiety by Rasor and Rasor (1998), while Horwitz (2001) indicated
that inadequate language learning is a cause rather than a consequence of test anxiety.

A number of other causes of test anxiety have also been discussed. A relationship
between the level of test anxiety and the situational variables such as environments, form of
exam halls, and sitting arrangements was concluded by Lee (1988) and Bushnell (1978).
Moreover, Shohamy (1992) and Oh (1992) discovered various test methods such as oral
interview, cloze tests, and think aloud processes increased test anxiety and reactions. The idea
of teachers being strict in assessment also presents problems with anxiety (Horwitz & Young,
1991). In addition, Aydin (2008) reported the factors responsible for arousing test anxiety as
low competence level, negative attitudes of learners and teachers, poor test encounters, time
limits, complexity of course content, test invalidity and parental expectations. Finally, some
other possible causes of test anxiety were identified by Salend (2011). These include students'
learned helplessness, unreasonable expectations, peer comparisons, low level of self-esteem and
trust, negative attribution and criticism, pressure related to teacher and school, highly
competitive classes, high-stake testing and grading, distracting testing environment, poorly
designed or timed tests.

It can be seen that there are a wide range of causes of test anxiety. In general, these
causes can be summarized as being relevant to three main themes, including learners’ perceived
threat of tests, learners’ research and learning skills and learners’ test performance
attributions.
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Learners’ perceived threat of tests

Several researchers (e.g., Lay, Edwards, Parker & Endler, 1989; Schwarzer &
Jerusalem, 1992) found that students with high-test anxiety appeared to view exams as
threatening experiences when they saw a traumatic occurrence in the next evaluative
circumstances. Students’ reasons for this perceived danger were that they have some personal
barriers for learning or that the particular subject matter is complex and difficult (Bandalos,
Yates, & Thorndike-Christ, 1995; Schutz & Davis, 2000).

Learners’ research and learning skills

Everson, Smodlaka, and Tobias (1995) revealed that when students had deficiencies in
finding, collecting and storing materials during test planning, they exhibited high-test anxiety.
Furthermore, students with test anxiety were prevented from cognitive processes by the inability
to employ successful study skills. It was found that students with high-test anxiety studied far
more than their peers with low anxiety, but the methods of study were highly repetitive and less
efficient (Culler & Holohan, 1980).

Learners’ test performance attributions

Schwarzer and Jerusalem (1992) stated that as students encountered circumstances
involving internally based failure attributions, it ensured that the upcoming tests were likely to
be dangerous. In other words, students can pass past the “Challenge Level” of motivation and
proceed to a level where danger is dominant. The development of a “Loss of Influence”
viewpoint is promoted in cases where students develop attributions that have externalized the
locus of control.

These three main themes relevant to the causes of test anxiety would be employed in the
current study exploring the causes of anxiety in preparing for the national high school
graduation English test.

3. Research methodology
3.1. Participants

Participants in this study included 84 12-grade students selected randomly at an upper-
secondary school. These students began learning English at the age of 8. Data collection was
conducted while 12-grade students were preparing for the national high school graduation exam.
During the exam preparation time, in addition to having four textbook-based English hours a
week, these students were asked to do sample English tests.

Concerning the sample size for a study, Fowler (2009) stated that increasing the sample
size is one way to ensure the reliability of the data. However, it is difficult to determine how
large the sample size is for particular studies. Fowler (2009) also suggested other factors
affecting data reliability, such as response rates, question design or data collection quality. With
a population of 500 12-grade students at the school, the sample size of 84 students together with
the carefully designed data collection instruments were expected to contribute to the reliability
of the data.
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Ten out of the 84 surveyed students were selected to take part in a subsequent interview
session. These 10 students had the most specific ideas about the causes of anxiety, and were
therefore chosen to further explain their opinions as well as provide a variety of information
about the students’ attitudes and reactions toward their own anxiety.

3.2. Data collection

Questionnaire and interview were employed to collect data for the current study. These
data collection instruments have their own strengths and weaknesses (Cohen, Manion &
Morrison, 2000; Gill, Stewart, Treasure & Chadwick, 2008); however, they work well for
research on language anxiety. Both the questionnaire and the interview questions were in
Vietnamese to facilitate the participants’ provision of information. Participants’ responses were
then translated into English to be analyzed and interpreted.

The questionnaire consists of three parts with 22 statements being designed in 3 themes
relevant to the causes of anxiety, including learners’ perceived threat of tests, learners’ research
and learning skills and learners’s test performance attributions. Participants responded to
statements in a five-point Likert type scale, with responses ranging from “strongly agree’’ to
“strongly disagree.”

The interview protocol included questions to further elaborate on students’ responses in
the questions, assisting the interviewees to feel free to express themselves. The questions asked
if the students did experience test anxiety and then focused on the main causes of students’
anxiety when preparing for the test. The interview also explored how students responded to their
own anxiety by proposing ways to alleviate it.

3.4. Data analysis

As Rao and Woolcock (2003) stated, a mix of qualitative and quantitative data is typically
used to create an understanding of both measured impact and process. The current study combined
both quantitative and qualitative data obtained from the questionnaire and interview. While the data
obtained from the questionnaires were analyzed quantitatively, the data from the interview were
interpreted qualitatively. Specifically, the data collected from the questionnaires were analyzed using
descriptive statistics; the data were presented in tables with numbers and percentages and then
discussed in relation to the available literature on learners’ foreign language anxiety. Students’
interviews were transcribed, and coded using thematic analysis (Dorneyi, 2007).

Table 1. Causes related to learners’ perceived threat of tests

No Statements Strongly | Disagree | Agree | Agree | Strongly
disagree partly agree

1 | I feel anxious when doing the 12 49 17 5 1
pronunciation part relevant to sounds (e.g.: 14.3% 58.3% | 20.2% | 6.0% 1.2%
how to pronounce “s” sound or vowels).

2 | | feel anxious when doing the 9 37 22 13 3
pronunciation part relevant to stressed 10.7% 44.0% | 26.2% | 15.5% 3.6%
patterns.

3 | | feel anxious when | do sample tests with 0 2 18 42 22
difficult collocations, idioms and phrases. 0.0% 2.4% 21.4% | 50.0% | 26.2%

14



Tap chi Khoa hoc Ngdn ngit va Van héa ISSN 2525-2674 Tap 5,561, 2021

4 | | feel anxious when | do communication 3 18 10 47 6
part. 3.6% 21.4% | 11.9% | 60.0% 7.1%

5 | I feel anxious when | do reading 0 2 10 54 18
comprehension containing advanced 0.0% 2.4% 11.9% | 64.3% | 21.4%
vocabulary.

6 |1 feel anxious when | do reading 0 4 11 48 21
comprehension containing inference 0.0% 4.8% 13.1% | 57.1% | 25.0%
questions.

7 | | feel anxious when doing the mock test 0 2 16 58 8
before the real test. 0.0% 2.4% 19.0% | 69.1% 9.5%

8 || feel anxious when there are only 4 0 5 13 44 22
English hours at school per week. 0.0% 5.9% 155% | 52.4% | 26.2%

9 || feel anxious when | am not able to 0 7 26 33 18
concentrate much on the English test. 0.0% 8.3% 31.0% | 39.3% | 21.4%

10 | | feel anxious when | do not have much 0 1 13 41 29
time left to prepare for the English test. 0.0% 1.2% 155% | 48.8% | 34.5%

4. Findings and discussion
4.1. Causes related to learners’ perceived threat of tests

Statements 1 to 6 involve the causes related to the content being tested. The data in
Table 1 indicates that the majority of the students believed that the difficult content of the test
made them anxious, for example, collocations and idioms (76.2%), expressions serving
communitcation purposes (67.1%), vocabulary at advanced level (85.7%), or difficult types of
guestions in the reading passages such as inference questions (82.1%). Nonetheless, only 7.2%
and 19.1% of the students felt nervous about the sound and stress patterns, respectively, in the
guestions about pronunciation.

Statements 7 to 10 refer to the causes related to personal barriers, including the pressure
of time to prepare for the examination, limited ability of concentration and lack of confidence
when facing the mock tests. Of all the causes, the students felt most nervous when they did not
have enough time to prepare for an actual examination (83.3%). They also found that having
only four English hours a week is not enough to acquire the essential knowledge for the
examination (78.6%).

The findings from the questionnaire show that the difficult contents of the test and the
pressure of time to prepare for the test were the two major causes of the students’ fear for the
test. Data from the interview further supported the questionnaire findings. The interviewed
students claimed that they were nervous when the preparation time was limited in addition to
the complex contents in the English sample tests. In particular, they shared the ideas that they
had never known some structures and vocabulary in the sample tests before and they were
desperately looking for help from both teachers and their peers. The complicated content
together with the lack of time made them anxious, thus preventing them from identifying the
correct answer effectively. As student C said, “Finding too many tough questions in the English
tests leaves me tired. I could only complete 3 reading questions”, or student G complained “I
seem to have never understood structures and some new words. Moreover, there are so many
compulsory subjects in the national exam, so | had to split the amount of time for each subject.
So I found that there was not much time for English.”
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Literature has indicated that anxious students can show self-deprecating rumination
about tests held during the test preparation. For test-anxious students, self-deprecating thoughts
are a widely cited phenomenon (Sarason et al., 1996; Schutz & Davis, 2000; Segal, 1996), but
the event has previously been reported alone during the testing period. Perceived threatening
assessments are likely to make the preparation stage of test one of confusion and discomfort for
students with high-cognitive anxiety problems. The pattern of failures encountered by these
students tends to create a condition in which they see the coming examination as another
possible occurrence that decreases appreciation, maybe one in which they do not have the skills
or resources required to address the perceived danger (Bandura, 1989; Onwuegbuzie & Daley,
1996; Schwarzer & Jerusalem, 1992).

4.2. Causes related to learners’ research and learning skills

Table 2. Causes related to learners’ research and learning skills

No | Statements Strongly Disagree Agree Agree Strongly

disagree partly agree

11 | I feel anxious when | cannot 0 3 18 35 28
collect more sample tests to 0% 3.6% 21.4% 41.7% 33.3%
prepare for the English test.

12 | I feel anxious when | cannot 2 2 14 37 29
select appropriate English 2.4% 2.4% 16.7% 44.0% 34.5%
exercises from the Internet.

13 | I feel anxious when | have trouble 0 6 15 41 22
collecting English books to have 0% 7.1% 17.9% 48.8% 26.2%
more practice in vocabulary and
structures.

14 | | feel anxious when I do not study 0 3 16 41 24
efficiently for the English test. 0% 3.6% 19.0% 48.8% 28.6%

15 | I feel anxious because | did not 0 5 20 31 28
review all the required 0% 6.0% 23.8% 36.9% 33.3%
components and skills for the test.

16 | I feel anxious when | learn 0 6 19 31 28
English vocabulary and structures 0% 7.2% 22.6% 36.9% 33.3%
by heart, but do not know how to
use them in the test.

Statements 11, 12, and 13 involve the causes associated with learners’ research skill,
that is, the skill of finding and collecting related materials to prepare for the test. Learning
materials were either sample tests or English exercises from books or the Internet. Among these
types of materials, the students felt most anxious (78.5%) when they could not identify
appropriate English materials from the Internet. Furthermore, being unable to find relevant
exercises from English books for grammar and vocabulary practice and not having access to
more sample tests both made up to 75% of the students suffer stress.

Statements 14, 15, and 16 refer to the causes related to learners’ study skills. It can also
be seen that a large number of the students (77.4%) expressed their agreement with the opinion
that being unable to study efficiently for the English test made them worried. What is more,
70.2% of the students believed that their study methods were not appropriate. For example, they
did not review all the required components and skills for the test or they just memorized the
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vocabulary and structures but did not really know how to answer the questions about these
language components.

The findings of the questionnaire indicate that students faced difficulties in both
research and learning skills, among which they felt worried most about how to select the right
materials from the massive sources from the Internet as well as how to study efficiently for the
test. Data from the interviews also illustrated these dominant opinions. The interviewed students
claimed that they felt lost in the abundant materials from the Internet and therefore could not
identify which ones were most relevant and appropriate. Moreover, the students emphasized
their getting stuck in trying to study effectively for the test. As student A exclaimed, “What
should I do to prepare for the test? How much time should | spend for English practice? | also
need to be equipped with some strategies to deal with multiple choice questions.”

Students with weak study skills have also been found to be deficient during the test
preparation process of self-monitoring (Covington, 1992). Poor study orientation and poor
comprehension and selection of learning materials are attributed to students’ fear of test
(Desiderato & Koskein, 1969). In addition, the data of the current study confirms MeichenBaum
and Butler’s (1980) view, that is, many variables are correlated with test anxiety, such as
learners’ awareness about their study conditions and learners’ study skills.

4.3. Causes related to learners’ test performance attributions

The statements in this section might be mistakenly understood as being similar to those
in the previous sections about the students’ fear for the test itself (4.1) and the causes related to
learners’ research and learning skills (4.2). Nonetheless, as Schwarzer and Jerusalem (1992)
claimed, learners’ test performance attributions referred to the test situations already
experienced by the students themselves and they found that these circumstances would be very
likely to result in failures in their own future test performance; the statements in the following
table mainly describe the problems that students might face or recognize while doing the sample
tests and/or the mock test. These difficulties were supposed to be dangerous for the students’
performance in the real test.

As shown in Table 3, statements 17, 18 and 19 describe the causes associated with
students’ poor preparation for the test. Only when doing the sample tests or the mock test did
the students recognize that they had not spent sufficient time on reading tasks (56%) and extra
exercises (67.8%). Moreover, up to 84.5% of the students felt nervous when discovering that a
number of questions in the test are not included in the textbook while they had always been
focusing learning English from the textbook only.

Statements 20 and 21 show students’ anxiety because their teacher had not taught all the
vocabulary and structures presented in the test (71.4%%) and they therefore could not control
what the real test would include in its content (65.5%), respectively.

The lack of skill to manage time when dealing with each part of the test also resulted in
students’ anxiety with about 55.9% of the students showing their agreement on statement 22.
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Table 3. Causes related to learners’ test performance attributions

No | Statements Strongly | Disagre | Agree Agree | Strongly
disagree e partly agree
17 | | feel anxious when | did not spend 3 7 27 34 13

enough time  practicing  reading 3.6% 8.3% 32.1% 40.5% 15.5%
comprehension before the test.

18 | I feel anxious when I did not spend 0 5 22 39 18
enough time doing more exercises 0% 6.0% 26.2% | 46.4% 21.4%
relevant to the test.

19 | I feel anxious when recoginizing that | 0 6 7 41 30
had only focused learning the textbook 0% 7.1% 8.3% 48.8% 35.7%

lessons while the test contents have
more than that.

20 | | feel anxious when recognizing that the 3 6 15 32 28
teacher’s lessons did not cover all the 3.6% 7.1% 17.9% 38.1% 33.3%
vocabulary and structures in the test.

21 | | feel anxious when | could not take 3 13 13 30 25
control of the knowledge and skill 3.6% 15.5% 155% | 35.7% 29.8%
content before the real test.

22 | | feel anxious when | did not know how 0 7 30 30 17
to divide time for each part of the test 0% 8.3% 35.7% 35.7% 20.2%
appropriately.

The findings of the questionnaire indicate that students’ poor preparation for the test by
relying on textbook only (84.5%) was a primary cause. Students from the interviews also agreed
that they relied much on the textbook, as student C said, “I have done textbook exercises in
most of my time spared for the English test preparation; just a bit of time was spent on exercises
provided by the teachers or from the Internet.” It is obvious that students with poor study skills
or preparatory processes generally face reduced performance, regardless of testing format,
allowed time for task completion, or item difficulty (Covington & Omelich, 1987;
NavehBenjamin, 1991). Conversely, students with adequate preparation skills are hypothesized
to encounter failures only in the presence of debilitating contextual anxiety (Benjamin et al.,
1981; McKeachie, 1984; Mueller, 1980).

5. Conclusion and implications

The study has identified three groups of causes of EFL students’ anxiety in preparing
for the English test in the national high school graduation exam, including causes related to
learners’ perceived threat of test, learners’ research and learning skills, and learners’ test
performance attributions. Concerning the causes associated with the perceived threat of test,
students had the fear for the test itself due to its difficult and complex contents as well as their
own personal barriers such as time pressure to prepare and deal with the test. For the second
group of causes, the ones related to learners’ research and learning skills, students were most
anxious when they did not know how to select the right learning materials from the abundant
sources from the Internet; in addition, they were unable to identify and employ appropriate
learning methods for efficient test preparation. Regarding the causes related to learners’ test
performance attributions, the students described different problems they faced and recognized
when doing the sample tests and the mock test, among which they felt nervous most when they
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tended to rely on the textbook when preparing for the test whereas the contents of the test had
more than that.

A number of suggestions to alleviate students’ anxiety so that they could perform better
in the English test should be proposed. Teachers should be aware of these causes of anxiety and
decide which actions to take in order to prevent their students from anxiety. For example,
teachers can familiarise students with the test itself by introducing the test format and set
timelines to help students revise for the test. Teachers can also recommend reliable sources of
learning materials for students, help them identify usable sources from the Internet together with
equipping them with learning skills and strategies to prepare for the test and deal with every
single part of the test. Moreover, teachers should explore the content of the test carefully in
order to select prominent points to be included in their teaching as a way to get students familiar
with the test right from the daily lessons.
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NGHIEN CUU NGUYEN NHAN AP LUC TAM LY CUA HOC SINH
KHI CHUAN BI CHO BAI THI TIENG ANH CUA Ki THI TRUNG

HOC PHO THONG QUOC GIA

Tém tat: Hién nay, nhiéu thi sinh dang chiu ap lyc tim 1y lo ldng khi thi. Nghién clru nay
diéu tra nhiing nguyén nhén chinh gy ra sy lo ling cta hoc sinh khi chuan bj cho bai thi
Tiéng Anh cua ky thi t6t nghiép Trung hoc phd thong qudc gia. Dir liéu dugc thu thap bang
bang cau hoi phat cho 84 hoc sinh 16p 12 tai mot truong trung hoc phd thong va phong van
béan cau trac voi 10 trong s6 84 hoc sinh d6. Noi ham cta nguyén nhan lo ling dang duoc
diéu tra co lién quan dén nhan thirc ciia hoc sinh vé mdi de doa cua bai thi, k§ ning nghién
ciru va hoc tép cua nguoi hoc, cling nhu cac dinh mirc 1am bai thi hiéu qua do ngudi hoc
xéc 1ap. Dit liéu dugc tong hop, phén tich va dién giai ca vé mat dinh luong va dinh tinh.
Két qua nghién ctru da chi ra nhimg nguyén nhéan co thé gay ra su lo lang khi chuan bi cho
bai thi tiéng Anh cua ky thi tot nghiép tiéng Anh quéc gia, trong d6 ndi bat 14 sy sg hai cua
ngudi hoc khi déi dién véi d6 khé va do phire tap cia bai thi cing v6i ap luc tam |y vé thoi
gian chudn bi cho thi cir, sy kho khin cua ngudi hoc khi Ilya chon tai heu hoc tép phu hop
va phuong phap hoc tép dé 1am bai thi hidu qua, va cudi cung 1a sy yéu kém trong viéc
chuén bi cho ky thi trong d6 ¢ su phu thudc qua nhleu cua nguoi hoc vao sach gido khoa
trong qué trinh 6n tap. Nghién ctru cling da dé xuat mot vai giai phap nham giam thiéu ap
luc cho hoc sinh, giup hoc sinh chuén bi va lam tdt bai thi tiéng Anh.

Tir khéa: Ki thi tot nghiép Trung hoc pho thong qubc gia, bai thi tiéng Anh, 4p luc thi cu,
nguyén nhan
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