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Abstract: This paper aims to analyze students’ needs for an improvement in interpretation
course design, administered among 96 seniors from the Faculty of Foreign Languages at
Banking University of Ho Chi Minh City (BUH), Vietnam. It used a questionnaire on
learning objectives, course planning, teaching contents, teaching methods, testing and
evaluation in this institution. The results indicated that the students would like to get good
marks in the final exams as well as acquire necessary knowledge and skills of a real
interpreter. The findings also revealed that there should be more authentic practice, group-
work activities, and practical collaborative evaluations. The topic selection and teaching
methods need to take learners’ interests and effective formal class time into account.
Finally, the results showed that the students lacked confidence in their interpreting ability;
therefore, instructors should spend more time on practice and practical implications should
be considered for subsequent course curriculum updates.

Key words: Curriculum, interpretation, interpreter training, needs analysis, quality
improvement

1. Introduction
1.1. Research statements and problems

As English has become the lingua franca worldwide, proficient interpretation skills have
been playing an essential role for workforce of non-English speaking countries which aim to
participate in the global economy for social, educational, and economic development. As a
result, there is an increasing demand for competent interpreters as well as effective teaching
methods of this discipline. This situation necessitates a reconsideration of contemporary
pedagogical practices as a way of increasing the effectiveness of interpreter training. A majority
of interpretation lecturers desire to change their instructional styles from traditional lectures to
more active, student-centered methods during the limited formal class time while ensuring
content coverage. Those teaching methods have been constructed based on innovative
pedagogical theories, requirements of national curriculum updates or practical market needs.
For example, Faculty of Foreign Languages at Banking University of Ho Chi Minh City,
Vietnam (2015) conducted a questionnaire survey on the employer’s needs for graduates to
develop a curriculum for interpretation undergraduate classes to meet the requirements of CDIO
standards. However, no research study has been carried out in this Faculty to investigate
students’ desires or expectations for interpreter training. Such needs analysis should be the
starting point for any course updates because it helps equip the course designers with valuable
information to align the course contents with learners' needs. Therefore, this study aims to fill
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this gap by conducting an analysis to understand students’ needs for an improvement in
interpretation teaching and learning.

In addition, Vietnamese interpreter training generally relies on previous course designs
and intuition of instructors, as well as sticking closely to traditional methods (Pham, 2016). This
tendency, as a result, pays little or no attention to learners’ needs, which not only hinders
students’ performance but also de-motivates them. Therefore, it is also the reason that strongly
convinced the researchers to conduct this study to analyse comprehensive needs from the
learners’ perspectives towards the whole interpretation curriculum so that future delivery of
interpreter programs might be modified for better learners’ engagement and better academic
performance.

1.2. Research questions

With a concern for improving the quality of interpreter training, this study tries to answer
two following questions:

1) What are BUH senior students’ needs for the interpretation curriculum in terms of
learning objectives, course planning, teaching contents, teaching methods, and testing and
evaluation?

2) What can be done for an improvement in the current interpretation curriculum based
on the needs analysis?

2. Theoretical framework
2.1. Needs analysis and its roles in education

Needs analysis, as Nunan stated, is "a family of procedures for gathering information
about learners and about communication tasks” such as learning goals, learning objectives,
styles and learning preferences (Nunan, 1988, p.75). The history of needs analysis in language
teaching and learning is considered to originate in the 1960s, when there was an increase in
demand for specialized language programs. Since then, needs analysis has proved its position as
a useful tool for planning, developing and evaluating programs. Information on those learning
points can be collected through scores on students’ proficiency test, questionnaires about
learners’ previous training, and interviews about students’ abilities (Brown, 2001). Information
about learners’ needs may influence the teacher’s choice of course content, learning materials,
classroom activities, assessments and evaluations. Likewise, learners may appreciate the courses
better when they feel that their needs are appreciated. Finally, needs analysis provides an insight
into the real needs of not only learners but also of stakeholders. This information includes the
desired outcomes of stakeholders towards a program, the efficiency of assessment, the status of
students’ proficiency and the practicality of current curriculum contents. Therefore, provided
instructors would like to improve the quality of their teaching, needs analysis is a necessary step
during the course design.

2.2. Approaches to needs analysis
It might be categorised into five main approaches to needs analysis. First, the systemic
approach of Richterich and Chancerel (1977) is used to determine the needs in terms of the
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learners’ nature, learning context, and a wide range of perspectives. Needs are collected before
and during a course with many data collection instruments; however, his method does not pay
attention to learners’ real-world needs and relies too much on their subjective perceptions
(Kaewpet, 2009).

Munby’s (1978) Target-Situation-Analysis model addresses the importance of
communicative mode and activities, highlighting an abundance of needs required for
communication such as communicative events, channel of communication, the relationships
between the target and his interlocutors. However, this method is merely a checklist of
communicative facets with too many complex and time-consuming activities, whereas learners’
voices and society’ needs are not taken into consideration and it did not really inform how to
turn these issues into an actual syllabus.

The learning-centred approach proposed by Hutchinson and Waters (1987) investigates
learners’ needs in the comparison of perceived vs. felt needs, product vs. process oriented
interpretations, and objective vs. subjective needs. “Perceived needs” are needs of teachers,
parents or experts, while “felt needs” are gathered from learners. The “product-oriented
interpretation” means the proficiency required to communicate effectively in the target
situations, whereas the “process-oriented interpretation” means how learners are expected to
respond satisfactorily to different learning situations. Finally, “objective needs” provide insights
about learners’ real-life needs, their proficiency, their current difficulties and obstacles while
“subjective needs” refer to affective and cognitive factors such as students’ desires and
expectations (Berwick, 1989).

The critical approach of Dudley-Evans and St. John (1998) aims to display a
comprehensive list of viewpoints from students, teachers, stakeholders and policy makers in
order to provide suggestions for improvements in course contents, instructional materials,
teaching methods and assessments. In other words, this approach tries to incorporate all
elements of needs analysis into a course design; therefore, it might be suitable for large and
complex projects with multiple of activities and dependency relationships.

The task-based approach of Long (2005) states that tasks are the units of analysis and a
course should be organized with different task types based on real-life activities that learners
might have to perform in their future. Therefore, course designers should conduct needs analysis
to find what tasks are necessary to reflect the real world. It can be said that the task-based
approach pays much attention to language variables with the claim that learning only takes place
during communication, which fails to consider learner’s social needs and situations.

After reviewing the documents in the Faculty of Foreign Languages at BUH, the
researchers found that the syllabi were determined mainly from the results of “BlackBox”
survey of the proficiency outputs of BUH’s English-majored graduates from the perspectives of
employees (2015) whereas no formal research had been conducted to investigate learners’
needs. Therefore, it raised a question that the current teaching approaches and curriculum
development in this institution might not bring about expected beneficial learning outcomes
when learners’ needs were not taken into serious consideration. As a result, this study aimed to
explore learners’ needs for a quality improvement of interpretation course design. While
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looking at the merits and defects of each aforementioned approach, the researchers decided that
the learning-centred approach is the most suitable one. Hence, this study focused on felt needs,
process-oriented interpretations, and subjective needs since few studies have been done on these
issues. Five components in language curriculum development stated by Richards (2001) were
adopted and modified, including learning objectives, course planning, teaching contents,
teaching methods, and testing and evaluation.

3. Methodology

The data collection process occurred in May 2018. The participants were 96 seniors (11
male, and 85 female) in a four-year Bachelor programme at the Faculty of Foreign Languages at
Banking University of Ho Chi Minh City. Most of them were at intermediate level in English (at
least 6.5 in IELTS or equivalent), and they had studied two interpretation courses in their final
school year. The study took place on the last day of their second course on interpretation so that
the participants could express their attitudes toward interpretation courses based on their
experiences.

The study adopted a 44-item questionnaire including 9 multiple-choice questions, 1
dichotomous question, and 34 rating-scale questions (see Appendix). The questionnaire was
written in English, sent directly to all students and administered in class. After the data were
collected, the questionnaires were analysed quantitatively by descriptive to examine the
assumption of normal distributions; therefore, they could shed light on the learners’ needs and
requirements for an improvement in interpretation teaching and learning.

4. Findings
The results of this study are described as follows.
4.1. Learning objectives

Table 1 reveals that “to pass the exams as a requirement of the Bachelor degree” was the
most important goal in an interpretation course while “to adopt appropriate ethical attitudes
towards interpretation” was the least important one. “To acquire necessary knowledge and skills
of an interpreter” also received a particular attention from the students as it was ranked the
second with a mean of 4.92.

Table 1. Importance level of learning objectives

Obijectives Mean | SD | Rank
1. to acquire necessary knowledge and skills of an interpreter 4.92 |0.27 2
2. to improve English and Vietnamese proficiency 481 | 04 3
3. to pass the exams as a requirement of the Bachelor degree 496 | 0.2 1
4. to find language strengths and weaknesses 419 | 0.39 4
5. to adopt appropriate ethical attitudes towards interpretation 3.95 | 0.39 6
6. to be able to work in international contexts 3.96 | 0.5 5

4.2. Course planning

96% of the participants would like their teachers to spend more time on practice with
foreign speakers. 84% of them expressed a preference towards simulation practice, 72% would
like to have field trips, while only 48% of the students enjoyed listening practice like the way
they normally do in the physical classrooms. In addition, Table 2 reveals the skills that the
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subjects wanted to have more time to practice. Three students chose the “Other” option with
team-work skills, research skills and speaking skills.

Table 2. Interpretation skills or knowledge students want to have more time to practice

Interpretation skills or knowledge | Percentage Rank
1. Interpretation techniques 94% 1
2. Cultural awareness 64% 4
3. Specialist knowledge 51% 5
4. Reformulation skills 81% 2
5. Assessment skills 24% 6
6. Public speaking skills 78% 3

4.3. Teaching contents

98% of the subjects preferred teacher-generated materials to the current textbook with the
reason that the textbook was not updated and some assignments were taken from literary texts,
which they did not find comprehensible or relevant to them. Besides, Table 3 indicates that
among the 9 kinds of contents, “listening skills” was regarded as the most important element in
the interpretation course whereas “interpretation theories” was considered the least important
one. As such, five most important types of content were “listening skills,” “note-taking skills,”

LT3

“memory training and chunking”, “public speaking,” and “reformulation techniques”.

Table 3. Importance level of interpretation contents

Contents Mean SD | Rank
1. interpretation theories 3.82 0.62 9
2. listening skills 4.89 0.32 2
3. note-taking skills 4.88 0.33 1
4. memory training and chunking 4.84 0.37 3
5. speaking skills 4.70 0.46 6
6. cultural awareness 4.66 0.48 7
7. reformulation techniques 4.72 0.45 5
8. public speaking 4.74 0.44 4
9. practice of different interpretation types and modes 4.31 0.47 8

72% of the participants preferred to have 50% of the business-related topics in their
materials. In addition, Table 4 indicates the preference level of additional genres that students
are interested in (Question 21) when no “Other” option was chosen. These results can provide
more insights into choosing topics for further practice and reference.

Table 4. The preference level of additional genres that students are interested in

Additional genres Percentage | Rank
1. daily news 75% 1
2. legal issues and politics 41% 6
3. media and entertainment 70% 2
4, advertisements 44% 5
5. tourism 69% 3
6. education 56% 4
7. medicine and medication 29% 7
8. literature 23% 9
9. scientific speeches 28% 8
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4.4. Teaching methods

In terms of grouping, 86% of the subjects expressed a preference for group work, while
58% preferred pair work, 36% whole-class work, and 18% individual work. Table 5 reveals the
learning activities that the students would like to join in the classroom. According to this table,
the three most preferable activities were “group in-class practice”, “discussion on interpretation
tasks” and “presentations”. “Teacher’s lectures” were the least-preferred learning activities. No
“Other” option was chosen.

Table 5. The preference level of activities in class

Activities Percentage | Rank
1. revision of previous lessons 66% 5
2. discussion on interpretation tasks 74% 2
3. individual in-class practice 68% 4
4. group in-class practice 82% 1
5. peer editing/ peer review 64% 6
6. presentations 72% 3
7. teacher’s lectures 33% 7

Table 6 shows the importance level of teacher’s roles. The top three types of roles were to
“provide real-life/simulated practice”, “provide jargons, terminology and idioms in both
languages”, and “inform common errors that students usually make”. “Provide lessons of
interpretation theories” was ranked as the least important.

Table 6. Importance level of teacher’s roles

Teacher’s roles Mean SD Rank
1. provide real-life/simulated practice 4.9 0.3 1
2. provide jargons, terminology and idioms in both languages 4.79 0.41 2
3. provide lessons of language knowledge 4.55 0.52 8
4. provide lessons of interpretation theories 4.18 0.6 10
5. teach you how to apply theories into practice 4.64 0.48 5
6. inform common errors that students usually make 4.78 0.42 3
7. provide suggested answers 4.56 0.5 7
8. interact with students to answer problems 4.65 0.48 4
9. review previous lessons 4.61 0.49 6
10. teach you how to assess an interpreted version 4.23 0.53 9

4.5. Testing and evaluation

In terms of testing methods, 84% of the students wanted to have role-plays on the stage as
simulated practice, 72% would like to have projects and assignments on real-life interpretation,
and 76% of the students preferred to have quizzes, games and collaborative tests rather than
paper-based tests. As far as teacher’s evaluations and comments are concerned, 64% of the
students chose “peer review and different suggestions from the teacher”, whereas that of the
students who chose “teacher’s comments on the paper only” and “teacher’s provision of
feedback in class” was 14% and 22% respectively. No “Other” option was chosen.

84



Tap chi Khoa hoc Ngbén ngit va Van héa ISSN 2525-2674 Tap 3,501, 2019

Finally, Table 7 reveals the confidence level of the subjects as regards their interpretation
ability. Generally speaking, the subjects did not think highly of their interpretation ability (“less
confident” or “confident”) with the mean scores ranging from 2.78 to 3.86. It should be noted
that their confidence in “interpretation theories” is the highest at 3.86 whereas the confidence in
“public speaking” is the lowest at 2.78.

Table 7. The confidence level of students’ interpretation ability

Content Mean SD Rank
1. interpretation theories 3.86 0.49 1
2. listening skills 3.25 0.66 8
3. note-taking skills 3.58 0.56 4
4. memory training and chunking 3.28 0.66 7
5. speaking skills 3.77 0.61 2
6. cultural awareness 3.53 0.62 5
7. reformulation techniques 3.44 0.58 6
8. public speaking 2.78 0.65 9
9. practice of different interpretation types and modes 3.67 0.54 3

5. Discussion and implications

This study has provided certain insights into how the curriculum could be built upon felt
needs, process-oriented interpretations, and subjective needs based on learners’ perspectives and
expectations. First, the finding showed that besides getting good marks to pass the exams, the
students also wanted to acquire necessary knowledge and skills of an interpreter. This means
that they wanted to improve real interpretation skills in case they might work as an interpreter in
their future career. Therefore, interpretation courses should be process-oriented and provide
real-life practice for the students to sharpen their skills. Second, a majority of the subjects
suggested that more class time be devoted to real-life practice and that the tasks be done in class
in order to promote effective learning and instructions. In addition, interpretation techniques and
reformulation skills are two foci that receive most attention from students and they would like to
have more time to practice. Therefore, a consideration for more effective use of formal class
time should be taken to ensure content coverage and foster these two skills.

Concerning teaching contents, teacher-generated materials were especially favoured by
the students because these materials with real-life examples were more likely to meet their
interests and make them understand the lessons better. As regards the skills, “listening skills”,
“note-taking skills,” “memory training and chunking”, “public speaking,” and “reformulation
techniques” are highly appreciated. Most students also expressed their needs to have 50% of
business-related topics in the teaching material because this topic wins the high priority in their
final exams. In addition, the results revealed that the students preferred “news”, “media and
entertainment”, and “tourism” as additional topics for further practice. In contrast, the least
preferred topics were “literature” and “scientific speeches”, which means the students would

like to avoid practice in those fields.

As far as the teaching methods are concerned, most students would like to work in pairs
and groups to join in a wide range of classroom activities such as “group in-class practice”,
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“discussion on interpretation tasks” and “simulated presentations”. “Teacher’s lectures” were
least favorable whereas the teachers were expected to play more roles in providing real-life/
simulated practice, providing jargons, terminology and idioms in both languages, and informing
common errors that students usually make.

Concerning testing and evaluation, the students desired to participate in different types of
role-plays, projects, quizzes and collaborative assessments rather than a mere paper-based mid-
term test or end-of-term exam so that they might have more chances to monitor their progress.
When completing interpretation tasks, more than half of the students would like to work with
groups and discuss to evaluate the work with peers or teacher. This means that after the
interpretation assignment is completed, they would like the teacher to conduct group discussions
before sharing errors with the whole class so that possible solutions can be extended for
attaining the final versions. This also means that interactions between teachers and students
should be enhanced and more activities on how to evaluate a work should be adopted before
teacher provides the answers.

Finally, research results indicated that the students lacked a confidence in their
interpretation ability. Therefore, the courses need to provide more opportunities for practice and
course designers need to find more ways to motivate students to improve their interpretation
skills. Some suggestions include more time for in-class group work to enhance learners’
participation and working efficiency, group projects with real practice so that they can indulge
in the actual interpretation world, online discussion forums to foster out-of-class interactions,
field trips to interpretation and translation agencies, and digital portfolios to monitor students’
progress as well as for further revision.

In summary, the investigation of learners’ needs in this study suggests that interpretation
curriculum should cover the following contents: basic interpretation theories, listening skills,
note-taking skills, memory training and chunking, speaking skills, cultural awareness,
reformulation techniques, public speaking, and practice of different interpretation types and
modes. Areas of interpretation types and modes might include simultaneous interpretation,
liaison interpretation, and conference interpretation. Panel talk, forum, workshop and different
modes of interpretation should be simulated and introduced so that learners might have more
chances to internalize and sharpen their skills. The topics may vary based on the specific major
and focus of different faculties. For example, the findings of this study showed that
interpretation courses at BUH should cover an extensive range of topics and text genres with
business and legal resources winning heavy priority. Within such a curriculum, different
classroom activities and teacher’s roles are implemented so that students could find the learning
process meaningful and it could provide a long-term structured as well as systematic curriculum
for undergraduate interpretation training.

6. Conclusion

This research on needs analysis of senior students at the Faculty of Foreign Languages,
Banking University of Ho Chi Minh City, Vietnam University has provided valuable and
meaningful results for the assessment of the interpretation courses in this institution. It looked into
learners’ felt needs, process-oriented interpretations, and subjective needs and some pedagogical
implications were drawn from this study to improve the course design. First, interpretation courses
86



Tap chi Khoa hoc Ngbén ngit va Van héa ISSN 2525-2674 Tap 3,501, 2019

should involve authentic materials and collaborative experiences so that students might have more
chances for real-life practice if they would like to pursue interpretation as their future career.
Second, there should be more interactions among students in group work under the guidance of
teachers to develop students’ practical interpretation skills. This means that more class time should
be spent on interpretation activities and useful activities which raise competence in interpreting.
All of these activities can help students and instructors to identify problematic areas that need
consideration as well as strong points that deserve appreciation, thus assisting students to achieve
academic success and enhancing their positive attitudes.

Despite some efforts in carrying out research, this study still has some drawbacks. First,
due to time and budget constraints, the questionnaire was selected as the only data collection
method of the study. If more tools such as interviews or qualitative research had been adopted, it
would have further investigated the needs of students and helped cross-examine the results,
thereby improving its reliability and validity. Second, the results cannot be generalized to other
English-majored students in Vietnam due to its small sample size. Thus, our understanding of
interpretation learners’ needs analysis could benefit more from research with larger scale and
different populations.
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PHAN TiCH NHU CAU CUA SINH VIEN DE CAI THIEN
CHUONG TRINH PAO TAO PHIEN DICH
TAI TRUONG PAI HOC NGAN HANG TP. HCM, VIET NAM

Tém tit: Bai viét phan tich nhu cAu cta 96 sinh vién nam cudi Khoa Ngoai ngir tai Pai hoc
Ngan hang Thanh phé HS6 Chi Minh (BUH), Viét Nam dé cai tién hiéu qua xdy dung
chuong trinh mén hoc phién dich. Nhom tac gia sir dung bang cau hoi khao sat vé myc tidu
hoc tap, quy hoach khéa hoc, néi dung giang day, phuong phép giang day, kiém tra va danh
gia tai co sO gido duc nay. Két qua cho thay sinh vién _mong dat diém cao trong ky thi cudi
khéa ciing nhu mudn c6 dugc klen thirc va ky nang can thiét ciia mot phién dich vién thyuc
thu. Nghién ctru ciing chi ra ring rang can c6 nhiéu bai tap thyc hanh gan véi thuc té hon,
can nhiéu hon nita cic hoat dong hoc tap nhom va danh gia ban dich thiét thyc. Dé tai va
phuong phéap day hoc can phai quan tdm dén s& thich ctia nguoi hoc ciing nhu lam sao dé
viéc sir dung thoi gian hoc tap trén 16p duogc phat huy mot cach hiéu qua. Cudi cung, két
qua cho thiy rang sinh vién thiéu tu tin vao kha nang phién dich cua ban than minh; do do,
giang vién nén danh nhiéu thoi gian hon vao thuc hanh va nhimng dé xuat mang tinh thuc
tidn can duoc xem xét dé cap nhat trong chwong trinh giang day tiép theo.

Tiwr khéa: Chuong trinh hoc, phién dich, dao tao phién dich, phan tich nhu clu, cai tién chét
lugng
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